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ABSTRACT

The present study aimed to determine the link between self-
regulation skills of preschool children and mothers’ attitudes
towards parenting. The research was performed with 392 mothers
living in Hatay/Turkey with children aged 4-6. The data were
collected using “The Self-Regulation Skills Scale for 4-6 year-old
Children” and “The Parental Attitude Scale-Mother Form”. The
results indicate that girls have higher attention and behavioral
regulation skills compared to boys. While children’s working
memory varies by age, it was seen that the order of birth did not
change self-regulation scores. Parental attitudes are more
negative among mothers aged 40 and over than those of younger
ones, and mothers who completed primary education have lower
levels of efficacy perceptions and show less affection to their
children compared with high school and higher education
graduates. A moderate positive correlation was discovered
between the self-regulation skills of children and mothers’
parental attitudes. The results are discussed within the scope of
the related literature and recommendations are offered.
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INTRODUCTION

The preschool duration is a critical period in the child's development, and some factors, such as
the child's innate characteristics and environmental factors, affect the development during this
period (Tuzcuoglu et al., 2019). The environmental factors are closely related to development.
The most important environment in the preschool period is the family. Families, as the first
social environment, prepares children for life and integrate them into society by guiding them
socially, emotionally, physically and cognitively from the moment they are born (Kandir & Alpan,
2008; Ozaslan et al., 2021). Many elements related to family such as growing up in a safe, loving
family environment and the health and education opportunities provided to children have an
important role in their development. Characteristics such as agreement, adaptation,
cooperation and commitment, which are important in human relations, are acquired in family
environment. Every event witnessed and observed by children in the family environment forms
the basis for the behaviors that children will exhibit in their life (Kaya et al., 2012; Ozaslan et al.,
2021).

From the moment a child is born, he/she starts to imitate the people he/she
communicates with, especially his/her family. In this way, in addition to behaviors such as love,
respect, and solidarity, self-regulation skills, which are also known as adaptive skills that enable
them to control their actions, cognitions, emotions, and even development, are first acquired in
the family environment (Cift¢i Topaloglu, 2013; Ertlirk Kara, 2013). Self-regulation skill is an
important skill that affects social life as well as individual life (Bayindir &Biber, 2019; Blair and
Raver, 2015; Tozduman Yararli and Glingor Aytar, 2017). The individuals with self-regulation can
distinguish the right and wrong behaviors for themselves and society and behave appropriately
(Erol & Ivrendi, 2018). Self-regulation, which starts with life, is expressed as a skill that enables
people to adapt to the environment and supports their development (McClelland et al., 2018).
Self-regulation also forms the basis for many developmental skills, especially academic skills.
There are various statements that self-regulation skills, which are mostly associated with social
developmental skills, are associated with cognitive, emotional and linguistic development (Blair,
2002; Isiksolu Aysel, 2020). According to these statements, self-regulation is an extensive
concept including processes like adaptation, prevention of maladaptive behaviors, behavior,
emotion, and attention control and delaying pleasure, storing and remembering information,
and expressing emotions (Ertirk Kara et al., 2018; Shonkoff & Phillips, 2000). In general, self-
regulation refers to the control and regulation of the individual's behavior, attention, impulses,
emotions and thoughts (Pintrich & De Groot, 1990; Vohs Baumeister, 2004; Zimmerman, 2000).

Self-regulation includes cognition, behavior and emotion systems that overlap and
interact with each other (Ertiirk Kara et al., 2018). Cognitive regulation includes attention; skills
such as being ready, being able to pay attention, maintaining attention and ignoring distracting
stimuli to act towards the goal and coordinating attention while completing tasks are parts of
cognitive regulation (Bronson, 2019). Behavior regulation dimension includes situations such as
the individual's planning before performing a behavior, being able to control his/her impulses
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and reactions (Bodrova & Leong, 2017). Behavioral regulation skills, considered a crucial
dimension of self-regulation, are also important in children's adaptation to school and readiness
(Erttrk Kara et al., 2018). Emotion regulation, the other element of self-regulation, is the ability
to adjust and control the intensity of emotions such as sadness, joy, excitement, fear, and anger
(Kopp, 2002). In addition to the skills such as literacy, counting skills and skills of performing
operations that are deemed necessary for academic achievement, self-regulation plays a crucial
role in academic achievement by allowing children to control themselves by organizing
behavior, emotion, and cognition (Ertlirk Kara et al., 2018). Studies have demonstrated that self-
regulation has a significant relationship with skills such as independent learning skill, game and
problem solving skills in preparation for academic life (Blair & Razza, 2007; Calkin & Fox, 2002;
Erkan & Sop, 2018). Children with developed self-regulation skills, perform conscious behaviors.
It is possible for children to proceed with steps towards their goal, to focus on their goal by
coping with obstacles, and to remember the acquired information with high self-regulation skills
(Bodrova & Leong, 2017).

An important factor in supporting self-regulation skills is the social environment to which
they belong. The social environment includes concepts such as the views of adults around
children about them, their behavior and attitude towards children, and the formation of a social
atmosphere that supports children's development. Children's contact with their social
environment, primarily with their parents, effectively develops and supports their self-
regulation (Bronson, 2019; Ertlirk Kara et al., 2018). The primary element to be considered when
interacting with the social environment is to be delicate to children’s and parents’ cares and
needs have the primary role within this element. Children, who are treated with sensitivity by
their caregivers or parents, can grow up to be individuals with fewer behavioral problems in the
future, perform attention and impulse control, and provide self-motivation (Bernier et al., 2010;
Bronson, 2019; Kochanska et al., 2009).

For children spending most of the time with their parents at home, parents' knowledge
and abilities about child education and their competence in raising children are important for
self-regulated development of children (Bridgett et al., 2018; Biiyiiktaskapu 2012; Oztabak,
2017; Oztiirk & Giren, 2015). Accordingly, parents should first have sufficient knowledge about
child care and education and should have the ability and competence to apply their knowledge.
In addition, parents should be aware of their effect on the development and behavior of the
children and have positive attitudes and beliefs in this regard. These are associated with the
concepts of parental attitudes and self-competence in parenting tasks (Montigny & Lacharite,
2005; Secer et al.,, 2008). Parents' views on parenting, parenting practices, perceptions of
parenting and parenting competence indicate their parental attitudes, which includes all of
these (Cetin, 2017). The general parental attitudes are evaluated in three sub-dimensions:
parental competence perceptions of parents, their care in parenting, and their satisfaction with
parenting (Cetin & Avci, 2022). Perception of parenting competence is expressed as perceptions
and beliefs of parents about their own capacities regarding their parenting role (Feliciana, 2005).
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Parental care is the willingness to parenting, and a relationship exists between the willingness
of mothers to parenting and the child's development and behavior. Mothers who are willing and
interested in parenting can be more sensitive and conscious in the child-rearing process (Maden,
2019; Rogers & Matthews, 2004). Parenting satisfaction is expressed as the pleasure and
satisfaction of being a parent (Brown et al., 2018). According to Maden (2019), the more parents
are pleased with the role of parenting, the more satisfied they are with parenting.

In accordance with all these explanations, assuming that children consume time mostly
with their mothers, it is considered that there is a connection between the self-regulation skills
of children and the mothers' attitude towards parenting, perception of competence towards
parenting, their thoughts and feelings about parenting and the behaviors they exhibit
accordingly. Based on this idea, it is vital to investigate the relationship between the self-
regulation skills of preschool children and mothers' parental attitudes with this research.

With this study, the response is desired to the question, "Is there a relationship between
the self-regulation skills of preschool children and mothers' parental attitudes?" In addition,
responses to the next sub-problems were pursued:

e Do preschool children's self-regulation skills differ significantly according to their gender?

e Do preschool children's self-regulation skills differ significantly according to their age?

e Do preschool children's self-regulation skills differ significantly according to children's
birth order?

e Do the attitudes of mothers towards parenting differ significantly according to their age?

e Do the attitudes of mothers towards parenting differ significantly according to the
education level of mothers?

e Isthere arelationship between mothers' parental attitudes and children's self-regulation?

METHOD
Research Model
The correlational survey model, one of the quantitative research methods, was utilized in the
study. This model seeks to describe the past or a situation that still exists as it is. It is employed
to specify the connections between research variables and to obtain clues in cause-effect
relationships (Karasar, 2016). Therefore, it is considered the most appropriate model for
examining the children's self-regulation skills-mothers' parental attitudes relationship.
Study Group
The study group consists of 784 people, 392 children in the 48-72-month age group having
preschool education at institutions affiliated with the Ministry of National Education in Hatay
during the spring semester of the 2020-2021 academic year, and 392 mothers of these children.
The demographic data of the participants are presented in Table 1 and Table 2.
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Table 1. Demographic Characteristics of Children Participating in the Study

Variables Groups n %
Girl 191 49
Gender Boy 201 51
47-53 months 109 28
Age 54-60 months 87 22
61-67 months 110 28
68-74 months 86 22
Birth 1st child 188 48
Order 2nd child 133 34
3rd child and later 71 18
Total 392 100

As demonstrated in Table 1, 49% of 392 children participants are girls and 51% are boys.
When the age groups of the children are investigated, it is observed that 28% are 47-53 months
old; 22% are 54-60 months old; 28% are 61-67 months old and 22% are 68-74 months old. In
the examination of the children’s birth order characteristics, it is observed that 48% are the 1%

child, 34% are the 2™ child and 18% are the 3™ child and later.

Table 2. Demographic Characteristics of the Mothers Participating in the Study

Variables Groups n %
At the age of 25 and a1 11
below
26-30 years old 125 32
Age 31-35 years old 133 34
36-39 years old 56 14
40 years and above 37 9
Primary School 64 16
Middle School 81 21
Education Level High SChOOI 108 28
Associate Degree 32 8
Undergraduate 107 27
Total 392 100

Table 2 demonstrates the distribution of ages belong to 392 mother participators as

follows: 11% of the participating mothers are 25 years old and below; 32% are 26-30 years old;
34% are 31-35 years old; 14% are 36-39 years old and 9% are 40 years old and above. When we
examine the information about the education levels of mothers; 16% of 392 mothers are at

primary school level; 21% are at secondary school level; 28% are at high school level and 27%

are at undergraduate level.
Data Collection Tools

The data of this study were gathered by applying Erol and Ivrendi’s (2018) (mother form) self-

tpicd.org
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regulation skills scale for children at the age of 4-6 years, and Gibuad-Wallston and
Wandersman’s (1978) parental attitude scale, which was adapted to Turkish by Secer, Celikdz
and Yasa (2008). Demographic data belong to children and mothers was acquired through a
personal information form.

Personal Information Form

The self-developed form includes questions related to the demographic characteristics of
children and parents. For demographic information about the mother, there are questions
about age and education level. For demographic information about children, questions
including gender, age, birth order and whether they have their own room were included. This
form was filled out by mothers.

Self-Regulation Skills Scale for 4-6-Year-Old Children (Mother Form)

Erol and Ivrendi's (2018) scale was used to determine the self-regulation skills of children aged
4-6 years based on mothers' opinions. The ratings of the 5-point Likert-type scale belong to 20
items are as follows: "1-Never, 2- Rarely, 3- Sometimes, 4- Mostly, 5-Always". Participants get
maximum 100 points and minimum 20 points from the scale. A high score from the scale
explains that children's self-regulation is also high. The scale has four sub-dimensions:
"Attention, Working Memory, Preventive Control-Emotion, Preventive Control-Behavior". The
scale's Cronbach Alpha internal consistency coefficient (CA) was determined as 0.90 for the
overall scale (Erol & Ivrendi, 2018). The CA of the scale and its sub-dimensions representing
children's self-regulation skills are presented in Table 3.

Table 3. Results of SRSS Reliability Analysis

Scale/Sub-dimensions Cronbach Alpha (a) Number of Items
SRSS 0.902 20
AS 0.783 6
WMS 0.841 5
PCBS 0.842 5
PCES 0.807 4

SRSS = Self-Regulation Skills Scale, AS=Attention Sub-Dimension, WMS =Working Memory Sub-Dimension
PCBS=Preventive control behavior sub-dimension, PCES=Preventive control emotion sub-dimension

Parenting Attitude Scale

Secer, Celikdz and Yasa’s (2008) study tested validity and reliability of the scale developed by
Gibuad-Wallston and Wandersman (1978). The scale was prepared as 16 items as in its original
form and contains three sub-dimensions: "parental competence perception, parental care and
parental satisfaction". The scale includes the process of revealing mothers' perceptions of
themselves and parental perceptions based on their experiences of parenting. It is rated as 5-
point Likert type and categorized as "1-strongly disagree, 2- disagree, 3- Neutral, 4-Agree, 5-
Strongly agree". Participants score the items between 1-5 (Secer et al., 2008). Participants can
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get minimum 16 and maximum 80 points from the parental attitudes scale. Considering the total
scores, it was discovered that mothers with high scores have a positive parental attitude, while
those with low scores have a negative parental attitude (Secer et al., 2008). The CA belongs to
the scale and its sub-dimensions obtained using the data of the current research are figured in
Table 4.

Table 4. PA Scale Reliability Analysis Results

Scale/Sub-dimensions Cronbach Alpha (a) Number of Items
PAS Total 0.771 16
CPS 0.658
CS 0.513
SS 0.599

PAS= Parental Attitude Scale; CPS= Competence Perception sub-dimension; CS= Care sub-dimension;
SS=Satisfaction sub-dimension

As seen in Table 4, the reliability coefficient (a) of the general scale is 0.771. Moreover,
the reliability of the competence perception sub-dimension was 0.658; the reliability of the care
sub-dimension was 0.513, and the reliability of the satisfaction sub-dimension was 0.599.

Data Collection and Ethical Considerations

This study was examined by the Non-Interventional Clinical Research Ethics Committee of
Burdur Mehmet Akif Ersoy University on January 6, 2021 and approved by decision numbered
GO 2021/53. For conducting the research with the mothers of the children who are having
preschool education at institutions affiliated to the Ministry of National Education in Hatay in
the 2020-2021 academic year, an approval letter was obtained from the Governorship of Hatay.
After having the obligatory permissions for the research, the data gathering tools were initially
applied face-to-face by receiving a Voluntary Participation Form from the parents. Then, due to
the closure of the schools during the global pandemic, the mothers were contacted online and
the data gathering tools were obtained from the mothers through the online survey.

Data Analysis

The data were transferred to the computer environment and the statistical analysis was
performed via SPSS 22.0 software. The variables’ normality assumption was checked by
examining the kurtosis-skewness values. Based on the skewness and kurtosis values of the self-
regulation skills scale for children at the age of 4-6 years, the scale (-.693;1.445), attention sub-
dimension (-.560; .766), working memory sub-dimension (-1.020; 1.807), the preventive control-
emotion sub-dimension (-.476; 103) and the preventive control-behavior sub-dimension (-.235;
-.366) were assumed to have a normal distribution. Parental attitude scale (-.118; -.238), its
competence perception sub-dimension (-.629; 1.668), care sub-dimension (.056; -.182),
satisfaction sub-dimension (.143; -. 099) were assumed to have a normal distribution. The fact

that these values are between 2 is considered as the data are normally distributed (Field,
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2009). In questioning the difference between groups, independent samples t-test was applied
for paired groups (gender) and one-way analysis of variance (ANOVA) was utilized for the groups
of three and more (age, birth order, maternal age, maternal education level, number of
children). Bonferroni, a post-hoc test, was preferred to determine the origin of the difference.
Pearson Moments multiplication coefficient values were calculated to estimate the preschool
children's self-regulation skills-mothers' parental self-competence perceptions relationship. The
significance level for statistical analysis was accepted as 0.05.

FINDINGS

The scores acquired from the sub-dimensions and the overall scale are shown in Table 5 to
specify the preschool children's self-regulation skills.

Table 5. Distribution of Descriptive Values Regarding Self-Regulation Skills

Self-Regulation n X s
SRSS 20 73.45 11.21
AS 6 22.08 3.72
WMS 5 20.79 3.24
PCBS 5 18.49 3.77
PCES 4 12.07 3.59

SRSS = Self-Regulation Skills Scale, AS=Attention Sub-Dimension, WMS =Working Memory Sub-Dimension
PCBS=Preventive control behavior sub-dimension, PCES=Preventive control emotion sub-dimension

According to Table 5, the scores related to the self-regulation skills scale and its sub-
dimensions are (x= 73.45; 22.08; 20.79; 18.49 and 12.07), respectively. Since the maximum
score on the scale is 100, it is possible to indicate that the children's self-regulation skills are at
a good level.

It was examined whether the preschool children's self-regulation skills varied by gender.
The descriptive values of the variables and the findings relevant to the independent sample t-
test for significance are presented in Table 6.
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Table 6. Independent Sample t-test Results of SRSS and its Sub-Dimensions Based on Gender

Variable
regSuTLft-ion Gender n X S sd t p
oSS sgyll ;gi 3421;53 12:;8 392 2.144  <0.05
s coy i e ya M 2158 5005
WMS Sclj\l/ 331 gg:% §§8 392 140 >0.05
s O L S M9 s w0 00
Pees sgyll ;gi ﬁ:gg 333 392 3.957  <0.05

SRSS = Self-Regulation Skills Scale, AS=Attention Sub-Dimension, WMS =Working Memory Sub-Dimension
PCBS=Preventive control behavior sub-dimension, PCES=Preventive control emotion sub-dimension

As Table 6 indicates, a statistically significant difference was revealed between the groups
in terms of preschool children’s self-regulation skills by gender [t 392)= 2.144, p < 0.05]. It can be
stated that there is a significant difference in children's self-regulation skills in support of girls.
It was found in examining the scores of the children from the AS and PCES sub-dimensions that
there was a significant difference based on gender. This differentiation is also in support of girls.

The descriptive values regarding whether the preschool children’s self-regulation skills
differ by age and the results of the ANOVA made for significance are demonstrated in Table 7.

Table 7 indicates that there is no statistically significant difference between the total
scores of preschool children’s self-regulation skills and the age variable [Fz 355 = 1.762, p>0.05].
While no significant difference was found in the self-regulation skills of children according to
the scores they received from the sub-dimensions of SRSS, PCES and PCBS, a significant
difference was found in the WMS based on age [F33ss = 2.757, p < 0.05]. This differentiation is
between 68-74 month old children and 54-60 month old children and it is in support of 68-74
month old children.

The results of the ANOVA performed for the descriptive values and significance regarding
whether the children’s self-regulation skills vary according to the order of birth are presented
in Table 8. Table 8 clearly demonstrates that no statistically significant difference was found
based on the birth order variable of children's self-regulation skills, [F(2.3s5) = .192, p> 0.05].

tpicd.org TPICD 2022, 2(2): 72-95



Table 7. Descriptive Values and ANOVA Results of Self-Study Scale and its Sub-Dimensions by Age Variable

regsu?gt-ion Age n X S V.K. K.T. Sd CM F p Difference

47-53 months 109 72.17 11.48
660.565 3  220.188

54-60 months 87 72.71 1067 ©°

SRSS 61-67 months 110 73.56 1219 1762  >0.05
68-74 months 86 75.69 9.86 G.. 48498.698 388 124,997
47-53 months 109 21.58  4.09
54-60 months 87 2200 328 83 49398 3 16466

AS 61-67 months 110 2233  3.68 . 1.191  >0.05
68-74 months 86 2250 3.66 G.. 5362477 388 13.821
47-53 months 109 20.76 3.32
54-60 months 87 2026 307 83 8061 3 28687

WMS 61-67 months 110 2061  3.61 . 2.757  <0.05 452
68-74 months 86 21.61 2.67 G.I.  4037.019 388 10.405
47-53 months 109 18.48 3.76
54-60 months 87 1836 346 82 3133 3 10446

PCBS 61-67 months 110 18.20  4.13 . 732 >0.05
68-74 months 86 1898 361  G.d. 5536.639 388 14.77Q
47-53 months 109 11:33 3.45 ga 93.671 3 31994
54-60 months 87 12:08 3.63

PCES 2.437  >0.05
61-67 months 110 12:40 377 i 4000023 ags 12815
68-74 months 86 12:59  3.41 - : '

SRSS=Self-Regulation Skills Scale, AS= Attention Sub-Dimension, WMS=Working Memory Sub-Dimension PCBS= Preventive control behavior sub-dimension, PCES=Preventive

control emotion sub-dimension



Table 8. SRSS Scale and Sub-Dimensions and Descriptive Values and ANOVA Results Based on Birth Order Variable

SeIf-_ Sibling n X s V.K. K.T. sd C™m F p

regulation

SRSS 2nd children 133 73.09 12.90 192 >0.05
3rd child and later 71 74.11 12.36 G.I. 49110.824 389 126.249
s R OB w2 ses

AS ndchiidren : : . 409  >0.05
3rd child and later 71 22/45 3.93 G.l. 5400.530 389 13.883
PR S S PP e R S

WMS ndchi : : . 872 >0.05
3rd child and later 71 20.94 3.07 G.l. 4104.682 389 10.552
R B S PR P R S

PCBS ndchi : . . 122 >0.05
3rd child and later 71 18.54 4.23 G.l. 5564.488 389 14.305
1st child 188 11 93 3.21

>t ent ga 7.857 2 3.928

PCES 2nd child 133 12.23 4.01 0.302 >0.05

3rd child and later 71 12.16 -3.78 G.I. 5057.847 389 13.002

SRSS = Self-Regulation Skills Scale, AS=Attention Sub-Dimension, WMS =Working Memory Sub-Dimension PCBS=Preventive control behavior sub-dimension, PCES=Preventive

control emotion sub-dimension
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The scores reached from the scale and the sub-dimensions in to determine their maternal
parental attitudes are figured in Table 9.
Table 9. Distribution of Descriptive Values Regarding Parental Attitudes

Parental Attitude n X s
PAS 16 65.15 5.45
CPS 7 28.13 3.22
CS 2 8.13 1.01
SS 7 28.88 2.46

PAS= Parental Attitude Scale; CPS= Competence Perception sub-dimension; CS= Care sub-dimension; SS=Satisfaction
sub-dimension

As seen in Table 9, mothers’ scores belong to the parental attitudes scale and its sub-
dimensions are x= (65.15; 28.13; 8.13 and 28.88), respectively. Therefore, it can be indicated
that mothers' parental attitudes are at an average level.

The descriptive values regarding whether mothers' parental attitudes differ according to
the age variable and the results of the ANOVA for significance are figured in Table 10.

Table 10 shows that the total mean scores of the mothers’ parental attitude scale had a
statistically significant difference based on the age variable [F(4 357y = 4.330, p< 0.05]. Accordingly,
in the comparison of the scores of mothers at the age of 40 and over from PAS with the scores
of mothers in the other age group, it was found that there was a statistically significant
difference in the parental attitudes of mothers at the age of 40 and over. This differentiation is
in support of the mothers at the age of 25 and under and the mothers at the age of 26-30.

The descriptive values regarding whether mothers' parental attitudes differ according to
the educational level variable and the results of the ANOVA for significance are visualized in
Table 11.

Table 11 shows that the mean scores obtained from the parental attitudes scale don't have
a statistically significant difference based on the mother's education level variable [F3s7) =
2.774, p>0.05]. It was determined that there was a significant difference in the attitudes of
mothers towards parenting in the CP sub-dimension based on the level of education, [F(43s7) =
6.549, p<0.05]. The results of this analysis indicate that there was a statistically significant
difference between mothers whose education level was primary school and mothers whose
education level was high school, associate and undergraduate in support of those whose
education level was high school, associate and undergraduate. There was a significant
difference in the IA sub-dimension depending on the level of education, [F(.3s7) = 2.751, p<0.05].
These results prove that there was a statistically significant difference between mothers whose
education level was primary school and mothers whose education level was high school and
associate in support of those whose education level was high school and associate.
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Table 10. Descriptive Values of PAS and its Sub-Dimensions Based on Mother’s Age Variable and ANOVA Results

Attliataurg:tSaclale Maternal Age n X s V.K. K.T. sd Cc™m F p Difference
Under 25 years of age 41 64.24  6.26
499.060 4 124.765
26-30 years old 125 64.18 545 ©8°
PAS 31-35 years old 133 65.42 5.27. 4330 <0.05 5>1
36-39 years old 56 6539 484 i 11151134 387 28.814 ' ’ 5>2
40 and above 37 38.16  5.05 . ' '
Under 25 years of age 41 27:19 4.49
26-30 years old 125 2782 301 83 138814 4 34703
CPS 31-35 years old 133 28.22  3.09 3416  <0.05 5>1
36-39 years old 56 2830 278 i 3931748 387  10.160 ' 5>2
40 and above 37 29.67 2.93 - ' '
Under 25 years of age 41 8.00 1.18
26-30 years old 125 807 100 83 7654 4 1914
- *
s 31-35 years o:: 133 8.10 ,971 1856 >0.05
36-39 years o 56 8.19 ,882 Gi. 398,907 387 1,031
40 and above 37 8.54 1.19
Under 25 years of age 41 29.04 2.59
92.901 4 23.225
26-30 years old 125 2828 243 B2
s 31-35 years old 133 29.09 2.39 3929  <0.05 552
36-39 years old 56 28.89 2.36 Gi 2287.701 387 5911
40 and above 37 29 2.44

PAS= Parental Attitude Scale; CPS= Competence Perception sub-dimension; CS= Care sub-dimension; SS=Satisfaction sub-dimension



Table 11. Descriptive Values and ANOVA Results of PAS and its Sub-Dimensions According to the Variable of Mother's Educational Status

Parental . .
Attitude Mothersstel;ifuuscatlonal n X s VK K.T. sd CM F p Difference
Scale
Primary School 64 63.87 6.17
324.692 4 81.173

Middle School 81 6432 540 8°

PAS High School 108 65.36 4.96 2774 50.05
Graduate 32 67.06 466 i 11335502 387  29.265
Bachelor's degree 107 65.78 5.55
Primary School 64 26.54 4.35
Middle School 81 2769 297 83 (28074 4 64.519 351

CPS ngl'(\chhooI 108 28.60 2.61 6,549 <0.05 451
Graduate 32 2893 285 i 3812487 387  9.851 551
Bachelor's degree 107 28.71 2.94
Primary School 64 8.10 1.08
Middle School 81 g1a 102 82 11243 4 2.811

s ngf;SchooI 108 7.94 .884 2751 <0.05 453
Graduate 32 859 945 Gi 395319 387  1.021
Bachelor's degree 107 8.20 1.08
Primary School 64 29.21 2.44
Middle School 81 2848 249 82 34280 4 8570

SS High School 108 28.81 2.45 1.414 >0.05
Associate 32 29.53 1.96 G.i. 2346.322 387 6.063
Undergraduate 107 28.85 2.58

PAS= Parental Attitude Scale; CPS= Competence Perception sub-dimension; CS= Care sub-dimension; SS=Satisfaction sub-dimension
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Descriptive results regarding the preschool children’s self-regulation skills-mothers’
parental attitudes relationship are listed in Table 12.

Table 12. Pearson Correlation Analysis Results

Scales PAS CPS cs sS SRSS AS WMS  PCES
r  .880
CPS
p  <0.05
r 547 293
cs
p <0.05 <0.05
< r 835 518  .413
p <005 <0.05 <0.05
r 441 476 202 270
SRSS
p <005 <005 <0.05 <0.05
AS r 393 395 153 289  .807
p <005 <005 <0.05 <0.05 <0.05
r 398 434 139 256  .787  .545
WMS
p <005 <005 <0.05 <0.05 <0.05 <0.05
ocgs T 39 430 200 221 808 476 617
p <005 <005 <0.05 <0.05 <005 <0.05 <0.05
r 198 233 126 .081  .723 491 341 419
PCBS

p <0.05 <0.05 <0.05 >0.05 <0.05 <0.05 <0.05 <0.05
PAS= Parental Attitude Scale; CPS= Competence Perception sub-dimension; CS= Care sub-dimension;
SS=Satisfaction sub-dimension SRSS = Self-Regulation Skills Scale, AS=Attention Sub-Dimension, WMS =Working

Memory Sub-Dimension PCBS=Preventive control behavior sub-dimension, PCES=Preventive control emotion sub-

dimension

As seen in Table 12, a moderate, positive and statistically significant relationship was
found between the total score obtained from the self-regulation skills scale of preschool
children and the total score obtained by mothers from the parental attitudes scale (r = .441; p<
0.05). When the sub-dimensions are examined, a low level, positive and statistically significant
relationship was found between the attention sub-dimension of self-regulation skills scale and
the perception of competence (r=.395; p<0.05), care (r=.153; p<0.05) and satisfaction sub-
dimensions (r=.289; p<0.05) of the parental attitudes scale. A low, positive and statistically
significant relationship was found between working memory sub-dimension and perception of
competence (r=.434; p<0.05), care (r=.139; p<0.05) and satisfaction sub-dimensions (r=.256;
p<0.05). Also, a low-level positive significant relationship was found between the perception of
competence and preventive control-behavior (r=.430, p<0.05); care sub-dimension (r=.209;
p<0.05) and between perception of competence and preventive control-emotion (r=.233;
p<0.05), satisfaction sub-dimension (r=.126; p<0.05).
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CONCLUSION AND DISCUSSION

It was concluded in this study that girls had higher levels of self-regulation skills than boys and
girls had higher scores in attention and behavior control. Studies with similar results are found
in the literature (Astarlar, 2019; Kalin & Roebers, 2021; Matthews et al., 2009; Smith-Donald et
al., 2007; Tutkun et al., 2016). In a study, it was stated that boys were more active and impulsive
than girls from an early age, and that boys exhibited more aggressive attitudes than girls when
they were prevented, and therefore had lower self-regulation (Aksoy & Tozduman Yarali, 2017).
Similarly, in a study on the tasks that children in the 3-6 age group should perform, it was stated
that the executive control skills of girls were higher compared to boys (Klenberg, 2015).
However, the relevant literature emphasizes social rules and cultural factors in the emergence
of gender-related behaviors (Ersoy, 2009). Therefore, it is considered that self-regulation skills
in children may vary according to their gender with the effect of factors such as cultural factors,
parents' child-rearing attitudes (Roskam et al., 2014), mother-child attachment styles (Bayindir,
2016; West et al., 2013).

Another result of the study is that the scores of the children at the age of 68-74 months
differed from those at the age of 54-60 months in the working memory sub-dimension and the
working memory scores of the older children is higher. Some studies in the relevant literature
show that self-regulation skills of children at the age of 4-6 do not differ based on age (Akcan,
2021; Samar, 2019). On the other hand, there are also studies showing that self-regulation skills
differ based on age (Arabaci, 2019; Akduman et al., 2019; Astarlar, 2019; Kovanci, 2020). In a
longitudinal study, it was determined that children's self-regulation skill levels increased with
age (Kochanska et al., 2001). Although it is stated that self-regulation develops together with
the improvements in children as age increases chronologically, the development process can be
influenced by many social-environmental factors such as children's observations about their
immediate environment and the people who are role models for them (Aylar, 2012).
Considering that working memory development may vary according to personal characteristics
and individual differences, the capacity of working memory and the effect level of its
components may vary according to individual or interpersonal characteristics (Just and
Carpenter, 1992). Among the factors that reveal a behavior, in addition to biological
characteristics, the characteristics of the environment of children are also important
(Senemoglu, 2012). Factors such as the social environment of children and the relationships
established with the environment may affect their developmental areas. For this reason,
although self-regulation skills increase with age, self-regulation development in children can be
shaped according to many factors that are effective.

Self-regulation skills of children did not differ according to birth order. Some studies in the
relevant literature (Tanribuyurdu, 2012; Sepitci, 2018) found that the birth order did not cause
any difference in self-regulation levels. The fact that children's self-regulation skills do not differ

according to birth order might be explained by the fact that parents present their love and care
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to their children equally to each of their children without discrimination.

It was also determined that mothers' parental attitudes varied depending on age, and
mothers at the age of 40 and over received lower scores. In addition, mothers' perception of
competence in parenting and their satisfaction with parenting differ depending on age. There
are studies in the literature supporting the current result (Géziibiiyiik, 2015; Ozdemir, 2019). It
is stated that there are factors such as age, socio-economic characteristics, maternal depression
and social support affecting mothers' parental attitudes and competence perceptions (Aksoy &
Diken, 2009). Leahy-Warren et al. (2012) stated that parenting can be shaped according to many
factors as well as biological characteristics, and mothers' parental attitudes may vary depending
on factors such as parenting experience, social support and support of spouse. For this reason,
deprivation of social support with the idea that mothers at the age of 40 and over can be self-
sufficient in childcare and child rearing may cause them to adopt a more negative parental
attitude. In addition, it was found that mothers with high school, associate and undergraduate
education level had higher scores in the parental attitudes and competence perception sub-
dimensions. In the sub-dimension of care, it was observed that among mothers with primary
school education and mothers with high school or associate education, those with college
education had higher scores. Similar results were found in the examination of the relevant
research (Goziibiiyiik, 2015; Ogelman & Ciftci Topaloglu, 2014; Ozdemir, 2019, Secer et al.,
2008). In a study examining the parental competence perceptions of parents with children in
the preschool period, no relationship was found between parental competence perception and
education level (Zembat et al.,, 2009). In the literature, there are also studies stating that
parental attitudes vary according to the level of education; as the level of education increases,
the parental competence perceptionincreases (Azmoude et al., 2015; Kotil, 2010). Ogelman and
Ciftci Topaloglu (2014) stated that being an effective parent in raising children will be possible
with a high level of competence perception and that the level of higher education is important
for this perception. Tezel Sahin and Cevher (2007) stated that the necessary information about
child care and development of mothers can be easily accessed not only in the educational
environment but also through various sources. However, it may be necessary to consider
different factors that may be effective as well as the education levels of the parents. For
example, Bondurant (2010) found that the mothers of boys who failed to delay pleasure were
at high school and lower education levels, their socio-economic levels were low, and children
had learning difficulties. One of the important findings of the present study is that especially the
mothers with a primary school degree have a more negative attitude in the competence
perception and care sub-dimensions.

In line with the purpose of the study, the result obtained regarding the relationship
between children's self-regulation skills and mothers' parental attitudes demonstrated that
there is a positive, moderate and significant relationship between these two variables. In the
current study, children's self-regulation skills are at a good level. In addition, it was determined
that the parental attitudes of the mothers participating in the study were positive. As a result,
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mothers with positive parental attitudes have higher self-regulation skills. In the examination of
the relevant literature, it is stated that mothers who have positive parental attitudes have a
higher perception of self-competence, therefore they are more competent in terms of intimacy,
communication or motivating their children's success in their relationships with them. In
addition, it has been emphasized that the children of mothers with high parental self-
competence have higher control skills and will be more successful academically (Turner &
Johnson, 2003). Yoon and Sung (2014), in their study examining the effect of mothers' parental
self-competence perceptions on children's emotion regulation skills, found that the children of
mothers with high self-competence who developed positive parental attitudes had higher
emotion regulation capacity. In a study conducted with low-income families, the relationship
between maternal depression and mothers' perceptions of parental competence and children's
self-regulation skills was examined and it was found that maternal depression had a decisive
effect on parental attitudes. It was found that mothers with a low risk of depression after birth
had a higher perception of parental self-competence and that their children had more self-
regulated development (Bates et al., 2020). In another study that found similar results with the
current research result, parents' competence in child care plays a supportive role on their
children's self-regulation skills (Soyoglu, 2019). Mothers' parental attitudes are considered as a
determining factor in many issues such as parenting role and practices, supporting children's
skills, and the quality of their relationship with their children, including their competence in child
care and child rearing (Secer & Ogelman, 2012). As a result, within the scope of this research, it
was revealed that there is a relationship between children's self-regulation skills and mothers'
parental attitudes.

In line with the results obtained in the study, it was revealed that girls had higher self-
regulation than boys. It can be supported to reveal gender-influencing factors by planning
studies that examine different variables that affect the self-regulation of boys. As a result of the
research, the working memory of children differs according to age. However, it is important to
reveal different results in the relevant literature and to address factors such as the social
environment of children and the relationships established with the environment in the studies
to be conducted on the working memory of children. Mothers' parental attitudes varied
depending on age, and it was observed that mothers at the age of 40 and over and mothers
with a primary school degree had more negative attitudes. In this respect, by planning research
studies to determine the risk factors related to parenting, interventional programs can be
planned for parents with negative attitudes to change their attitudes. Considering that mothers'
parental attitudes are affected by characteristics such as social support and support of spouse,
practical education programs and family participation studies can be organized, especially in the
field of child care and education, including fathers. The effect of these programs on mothers'
parental attitudes can be examined. This study was limited only to mothers' parental attitudes.
Studies investigating fathers' parental attitudes and examining their relationship with children's
self-regulation can be planned.

tpicd.org TPICD 2022, 2(2): 72-95



Aktas, O. 1. & Sop, A. 90

REFERENCES

Akcan, M. N. (2021). 4-6 yas cocuklarda 6z-diizenleme becerileri [Unpublished master's thesis],
Akdeniz University.

Akduman, G. G., Soyoglu, F. & Glindiiz, A. (2019). An investigation of the relationship between
social skills and self-regulation skills of 4-5-year old children. Educational Research
International, 8(3), 16-27.

Aksoy, A. B. & Tozduman Yarali, K. (2017). Cocuklarin 6z diizenleme becerileri ile oyun
becerilerinin cinsiyete gére incelenmesi. Trakya Universitesi E§itim Fakiiltesi Dergisi, 7
(2), 442-455. https://doi.org/10.24315/trkefd.304124

Aksoy, V. & Diken, I. H. (2009). Annelerin ebeveynlik 6z yeterlik algilari ile gelisimi risk altinda

olan bebeklerin gelisimleri arasindaki iliskiyi inceleyen arastirmalara bir bakis. Ankara
Universitesi Egitim Bilimleri Fakiiltesi Ozel E§itim Dergisi, 10(1), 59-68.
https://doi.org/10.1501/0zlegt 0000000133

Arabaci, F. (2019). Okul éncesi egitim kurumlarina devam eden 48-72 ay arasi ¢ocuklarin éz-

diizenleme becerilerinin incelenmesi: Karaman ili érnegi [Unpublished master's thesis],
Marmara University.

Astarlar, F. (2019). Okul éncesi egitime devam eden 4-6 yas ¢ocuklarinin 6z-diizenleme
becerilerinin izlenmesi [Unpublished master’s thesis]. Pamukkale University.

Avylar, E. (2012). Bir 6rnek olay incelemesi: Sosyo-kiiltiirel teori baglaminda gelecege yonelik
hedefler ve 6z-diizenleme. Kastamonu Egitim Dergisi, 20(3), 767-782.
https://dergipark.org.tr/tr/pub/kefdergi/issue/48698/619564

Azmoude, E., Jafarnejade, F. & Mazlom, S. R. (2015). The predictors for maternal self-efficacy in
early parenthood. Journal of Midwifery and Reproductive Health, 3(2), 368-376.
https://doi.org10.22038/JMRH.2015.4050

Bates, R. A,, Salsberry, P. J., Justice, L. M., Dynia, J. M., Logan, J. A., Gugiu, M. R. & Purtell, K. M.
(2020). Relations of maternal depression and parenting self-efficacy to the self-
regulation of infants in low-income homes. Journal of Child and Family Studies, 29(8),
2330-2341. https://doi.org10.1007/s10826-020-01763-9

Baumeister, R. F. & Vohs, K. D. (Eds.). (2004). Handbook of self-regulation: Research, theory,
and applications. The Guilford Press.

Bayindir, D. & Biber, K. (2019). 60-72 Aylik cocuklarin okula hazir bulunusluk diizeyleri ile 6z
diizenleme beceri diizeyleri arasindaki iliskinin incelenmesi. Kalem Egitim ve insan
Bilimleri Dergisi, 9(1), 135-154. https://doi.org10.23863/kalem.2018.105

Bayindir, D. (2016). 48-72 Aylik cocuklar icin 6z diizenleme becerileri 6l¢ceginin gelistirilmesi ve
cocuklarin 6z diizenleme beceri diizeyleri ile annelerine baglanma bicimleri, annelerin
ebeveyn davranislari ve psikolojik sagliklari arasindaki iliskinin incelenmesi [Unpublished
doctorate thesis]. Marmara University.

tpicd.org TPICD 2022, 2(2): 72-95



91 Preschool Children's Self-Regulation Skills and Their Mothers' Parental Attitudes

Bernier, A., Carlson, S. M., & Whipple, N. (2010). From external regulation to self-regulation:
Early parenting precursors of young children’s executive functioning. Child
development, 81(1), 326-339. www.doi.org/10.1111/j.1467-8624.2009.01397.x

Blair, C. & Raver, C. C. (2015). School readiness and self-regulation: A developmental
psychobiological approach. Annual Review of Psychology, 66, 711-731.
www.doi.org/10.1146/annurev-psych-010814-015221

Blair, C., & Razza, R. P. (2007). Relating effortful control, executive function, and false belief
understanding to emerging math and literacy ability in kindergarten. Child development,
78(2), 647-663. https://doi.org/10.1111/j.1467-8624.2007.01019.x

Blair, I. V. (2002). The malleability of automatic stereotypes and prejudice. Personality and
Social Psychology Review, 6(3), 242-261.
https://doi.org/10.1207/515327957PSPR0603 8

Bodrova, E., Leong, D.J. (2018). Tools of the Mind: A Vygotskian Early Childhood Curriculum. In:
Fleer, M., van Qers, B. (eds) International Handbook of Early Childhood Education.
Springer International Handbooks of Education. Springer. https://doi.org/10.1007/978-
94-024-0927-7 56

Bondurant, L. M. (2010). The roots of academic underachievement: prediction from early

difficulties with self-regulation. doctor of philosophy in communication sciences and
disorders [Unpublished doctorate thesis]. University of Texas.

Bridgett, D. J., Ganiban, J. M., Neiderhiser, J. M., Natsuaki, M. N., Shaw, D. S., Reiss, D., & Leve,
L. D. (2018). Contributions of mothers' and fathers' parenting to children's self-
regulation: Evidence from an adoption study. Developmental science, 21(6), €12692.
https://doi.org/10.1111/desc.12692

Bronson, M. B. (2019). Self-regulation in early childhood (E. Sezgin ve M. Kir Yigit, Cev.). Egiten
Kitap.

Brown, S. G., Hudson, D. B., Campbell-Grossman, C., Kupzyk, K. A,, Yates, B. C., & Hanna, K. M.
(2018). Social support, parenting competence, and parenting satisfaction among

adolescent, african american, mothers. Western Journal of Nursing Research, 40(4),
502-519. https://doi.org/10.1177/0193945916682724
Bliylktaskapu, S. (2012). Annelerin 6zyeterlik algilari ile 1-3 yas cocuklarinin gelisimlerinin

incelenmesi. Amasya Universitesi Egitim Fakiiltesi Dergisi, 1 (1), 18-30.

Calkins, S. D., & Fox, N. A. (2002). Self-regulatory processes in early personality development: A
multilevel approach to the study of childhood social withdrawal and aggression.
Development and Psychopathology, 14(3), 477-498.
https://doi.org/10.1017/5S095457940200305X

Cetin, B. S. (2017). Cocuklarda ayrilik kaygisi ile anne-babanin ayrilik kaygisi ve ebeveynlige

yénelik tutumlari [Unpublished master's thesis]. Hacettepe University.

tpicd.org TPICD 2022, 2(2): 72-95



Aktas, O. 1. & Sop, A. 92

Cetin, S. B. & Avci, O. H. (2022). Cocuklarda ayrilik kaygisi ile anne-babanin ayrilik kaygisi ve
ebeveynlige yonelik tutumlari. Yasadik¢a Egitim, 36(1), 162-182.
https://doi.org/10.33308/26674874.2022361288

Ciftci Topaloglu, Z. (2013). 4-5 Yas cocuklarinin sosyal yetkinlik, saldirganlik, kaygi diizeyleri ile
anne babalarinin ebeveyn 6zyeterligi algisi arasindaki iliskilerin incelenmesi
[Unpublished master's thesis]. Pamukkale University.

Erkan, S. & Sop, A. (2018). Ebeveyn tutumlari, davranig problemleri ve okula hazir bulunusluk
arasindaki iliskinin 6z diizenlemenin aracilik etkisi ile incelenmesi. Egitim ve Bilim, 43
(196), 27-47. http://dx.doi.org/10.15390/EB.2018.7474

Erol, A. & ivrendi, A. (2018). 4-6 yas cocuklarina yénelik 6z-diizenleme becerileri dlgeginin
gelistiriimesi (anne formu). Pamukkale Universitesi E§itim Fakiiltesi E§itim Dergisi, 44,
178-195. https://dergipark.org.tr/tr/pub/pauefd/issue/37689/430918

Ersoy, E. (2009). Cinsiyet kultiird icerisinde kadin ve erkek kimligi (Malatya 6rnegi). Firat
Universitesi Sosyal Bilimler Dergisi, 19(2), 209-230.

Ertlirk Kara, H. G., Gller Yildiz, T. & Findik, E. (2018). Erken ¢ocukluk déneminde 6z diizenleme.
Ani Yayincilik.

Ertiirk, H. G. (2013). Ogretmen cocuk etkilesiminin niteligi ile cocuklarin 6z diizenleme becerisi
arasindaki iliskinin incelenmesi [Unpublished doctorate thesis]. Hacettepe University.

Feliciana, J. B. (2005). The impact of participation in a parent training program on maternal
sense of competency and stress in urban african -american mothers [Unpublished
doctorate thesis]. Howard University.

Field, A. (2009) Discovering Statistics Using SPSS. 3rd Edition. Sage Publications Ltd.

Gozubuyuk, F. (2015). Annelerin ebeveynlik 6zyeterlik algilari, sézel etkilesim uygulamalari ve
1-3 yas aralidinda ¢ocuklarin gelisimi [Unpublished master's thesis]. Maltepe University.

Isiksolu Aysel, Y. (2020). 60-72 aylik cocuklarin 6z-diizenleme becerileri, sosyal yetkinlik ve
problem ¢6zme becerileri arasindaki iliskinin incelenmesi [Unpublished master's thesis].
Pamukkale University.

Just, M. A,, & Carpenter, P. A. (1992). A capacity theory of comprehension: Individual
differences in working memory. Psychological Review, 99(1), 122-149.
https://doi.org/10.1037/0033-295X.99.1.122

Kalin, S. & Roebers, C. M. (2021). Self-regulation in preschool children: factor structure of
different measures of effortful control and executive functions. Journal of Cognition and
Development, 22(1), 48-67. https://doi.org/10.1080/15248372.2020.1862120

Kandir, A., & Alpan, U. Y. (2008). Okul 6ncesi donemde sosyal-duygusal gelisime anne-baba
davranislarinin etkisi. Sosyal Politika Calismalari Dergisi, 14(14), 33-38.
https://dergipark.org.tr/tr/pub/spcd/issue/21109/227348

Karasar, N. (2016). Bilimsel arastirma yontemi. Nobel Akademik Yayincilik.

tpicd.org TPICD 2022, 2(2): 72-95



93 Preschool Children's Self-Regulation Skills and Their Mothers' Parental Attitudes

Kaya, A., Bozaslan, H. & Geng, G. (2012). Universite dgrencilerinin anne-baba tutumlarinin
problem ¢ézme becerilerine, sosyal kaygi diizeylerine ve akademik basarilarina etkisi.
Dicle Universitesi Ziya Gékalp E§itim Fakiiltesi Dergisi, (18), 208-225.

Klenberg, L. (2015). Assessment and development of executive functions in school-age children
[Unpublished doctorate thesis]. University of Helsinki

Kochanska, G., Coy, K. C., & Murray, K. T. (2001). The development of self-regulation in the first
four years of life. Child Development, 72(4), 1091-1111. https://doi.org/10.1111/1467-
8624.00336

Kochanska, G., Philibert, R. A., & Barry, R. A. (2009). Interplay of genes and early mother-child
relationship in the development of self-regulation from toddler to preschool age.
Journal Of Child Psychology and Psychiatry, and Allied Disciplines, 50(11), 1331-1338.
https://doi.org/10.1111/j.1469-7610.2008.02050.x

Kopp, C. B. (2002). Commentary: The codevelopments of attention and emotion regulation.
Infancy, 3(2), 199-208. https://doi.org/10.1207/515327078IN0302 5

Kotil, C. (2010). Okul dncesi egitim kurumuna yeni baslayan 5 yas cocuklarin sosyalduygusal

uyum diizeylerine annenin ebeveyn 6z yeterlik algisi ile okul beklentilerine uyum
dizeyinin etkisi. [Unpublished doctorate thesis]. Marmara University.

Kovanci, L. (2020). Okul éncesi dénem 4-5 yas cocuklarinin benlik algilari ile 6z diizenleme
becerileri arasindaki iliskinin incelenmesi [Unpublished master's thesis]. Maltepe
University.

Leahy-Warren, P., McCarthy, G., & Corcoran, P. (2012). First-time mothers: social support,
maternal parental self-efficacy and postnatal depression. Journal of Clinical Nursing,
21(3-4), 388—-397. https://doi.org/10.1111/j.1365-2702.2011.03701.x

Maden, S. (2019). 5-6 Yasinda ¢ocugu olan ebeveynlerin geleneksel anne ve baba rolleri ile

ebeveynlige yénelik tutumlarinin incelenmesi [Unpublished master's thesis]. Gazi
University

Matthews, J. S., Ponitz, C. C., & Morrison, F. J. (2009). Early gender differences in self-
regulation and academic achievement. Journal of Educational Psychology, 101(3), 689—
704. https://doi.org/10.1037/a0014240

McClelland, M., Geldhof, J., Morrison, F., Gestsdottir, S., Cameron, C., Bowers, E. & Grammer,
J. (2018). Self-regulation. Handbook of life course health development, 275-298.
https://www.ncbi.nlm.nih.gov/books/NBK543706/ doi: 10.1007/978-3-319-47143-3_12

Montigny, F., & Lacharité, C. (2005). Perceived parental efficacy: concept analysis. Journal Of
Advanced Nursing, 49(4), 387-396. https://doi.org/10.1111/j.1365-2648.2004.03302.x

Ogelman, H. G. & Topaloglu, Z. C. (2014) Monitoring the relationships between social

competence, aggression, anxiety levels of 4-5 year old children and their mother and
father’s parental perceptions of self-efficacy. Abant izzet Baysal Universitesi Egitim
Fakiiltesi Dergisi, 14(1), 241-271. https://doi.org/10.17240/aibuefd.2014.14.1-
5000091511

tpicd.org TPICD 2022, 2(2): 72-95



Aktas, O. 1. & Sop, A. 94

Ozaslan, H., Demir, Y. & Kumcagiz, H. (2021). Anne-babalarin ebeveynlige yénelik tutumlari ile
cocuklarinin mizag 6zelliklerini degerlendirmeleri arasindaki iliski. Mehmet Akif Ersoy
Universitesi Egitim Fakiiltesi Dergisi, (57), 219-237. https://doi.org/10.21764/
maeuefd.660775

Ozdemir, G. (2019). Annelerin 3-6 yas cocuklarina sagladiklari ev ortaminin uyaricilii ile
ebeveyn 6z yeterlik diizeyi arasindaki iliski [Unpublished master's thesis]. Hacettepe
University.

Oztabak. M. E. (2017). Okul 6ncesi dénem ¢ocuklarinin 6z diizenleme becerileri ile anne-baba
tutumlari arasindaki iliskinin incelenmesi [Unpublished master's thesis]. Karabuk
University.

Oztiirk, M. & Giren, S. (2015). Annelerin ebeveynlik algilari ile cocuklarinin problem
davranislarinin cesitli degiskenler agisindan incelenmesi. Erzincan Universitesi E§itim
Fakiiltesi Dergisi, 17(2), 477-503. https://doi.org/10.17556/jef.23074

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and self-regulated learning components
of classroom academic performance. Journal of Educational Psychology, 82(1), 33—40.
https://doi.org/10.1037/0022-0663.82.1.33

Rogers, H. & Matthews, J. (2004). The parenting sense of competence scale: Investigation of

the factor structure, reliability, and validity for an Australian sample. Australian
Psychologist, 39(1), 88-96. https://doi.org/10.1080/00050060410001660380

Roskam, I., Stievenart, M., Meunier, J. C., & Noél, M. P. (2014). The development of children's
inhibition: does parenting matter?. Journal of experimental child psychology, 122, 166—
182. https://doi.org/10.1016/j.jecp.2014.01.003

Samar, Y. (2019). Okul éncesi dénem ¢ocuklarinin 6z diizenleme becerileri ile sosyal becerileri

arasindaki iliskinin incelenmesi [Unpublished master's thesis]. Gazi University.

Secer, Z. & Ogelman, G. (2012). Analysing mothers' self-efficacy perception towards parenting
in relation to peer relationships of 5-6 year-old preschool children. Educational
Sciences: Theory and Practice, 12(3), 2001-2008.

Secer, Z., Celikoz, N. & Songiil, Y. (2007). Bazi kisisel 6zelliklerine gore okul dncesi egitim
kurumlarina devam eden ¢ocuklarin babalarinin babaliga yonelik tutumlari. Selcuk
Universitesi Sosyal Bilimler Enstitiisii Dergisi, (18), 425-438.

Senemoglu, N. (2012). Gelisim égrenme ve égretim kuramdan uygulamaya (21. Ed.),Pegem
Akademi Yayinlari.

Shonkoff, J. P., & Phillips, D. A. (Eds.) (2000). From neurons to neighborhoods: The science of
early childhood development. National Academy Press.

Smith-Donald, R., Raver, C. C., Hayes, T., & Richardson, B. (2007). Preliminary construct and
concurrent validity of the Preschool Self-regulation Assessment (PSRA) for field-based
research. Early Childhood Research Quarterly, 22(2), 173-187.
https://doi.org/10.1016/j.ecresq.2007.01.002

tpicd.org TPICD 2022, 2(2): 72-95



95 Preschool Children's Self-Regulation Skills and Their Mothers' Parental Attitudes

Soyoglu, F. (2019). Okul 6ncesi dénem ¢ocuklarinin 6z diizenleme becerileri ile ebeveyn 6z
yeterlik ve ofke diizeyleri arasindaki iliskinin incelenmesi [Unpublished master's thesis].
Gazi University.

Sepitci, M. (2018). Okul 6ncesi egitim kurumlarina devam eden 5-6 yas ¢ocuklarinin 6z
diizenleme becerilerinin okul uyumu ile iliskisinin incelenmesi [Unpublished master's
thesis]. Gazi University.

Tanribuyurdu, E. (2012). Okul éncesi 6z diizenleme dlgegi gegerlik ve giivenirlik ¢alismasi
[Unpublished master's thesis]. Hacettepe University.

Tezel Sahin, F. & Cevher, F. N. (2007). Tiirk toplumunda aile ¢ocuk iliskilerine genel bir bakis.
Uluslararasi Asya ve Kuzey Afrika Calismalari Kongresi 38. ICANAS, Ankara, Turkiye,
2007, Ankara, Turkiye, 10 - 15 Eylal 2007, ss.775-790

Turner, L. A., & Johnson, B. (2003). A model of mastery motivation for at-risk preschoolers.
Journal of Educational Psychology, 95(3), 495-505. https://doi.org/10.1037/0022-
0663.95.3.495

Tutkun, C., Tezel, F. S. & Isik, S. T. (2016). Dért-bes yas ¢ocuklarinin 6z diizenleme becerilerinin

incelenmesi. Pegem Yayincilik.

Tuzcuoglu, N., Azkeskin, K. E., Kiismiis, G. I., & Cengiz, O. (2019). Okul éncesi dénem
cocuklarinin 6z diizenleme becerileri ile benlik algilari arasindaki iliskisinin
incelenmesi. IBAD Sosyal Bilimler Dergisi, 607-623.
https://doi.org/10.21733/ibad.613920

West, J. D., Jacquet, J., King, M. M., Correll, S. J., & Bergstrom, C. T. (2013). The role of gender
in scholarly authorship. PloS one, 8(7), e66212.
https://doi.org/10.1371/journal.pone.0066212

Yarah, K. T. & Aytar, F. A. G. (2017). Okul 6ncesi donem gocuklarinin davraniglarinin 6z

diizenleme becerileri yéniinden incelenmesi. Mersin Universitesi EGitim Fakiiltesi
Dergisi, 13(3), 856-870. https://doi.org/10.17860/mersinefd.291209

Yoon, S. & Sung, J. (2014). The effects of mothers' parenting efficacy on children's emotional
regulation: The role of mothers' perception of fathers' involvement in child care. Korean
Journal of Child Studies, 35(4), 199-222. https://doi.org/10.5723/KJCS.2014.35.4.199

Zembat, R., Uyanik Balat, G., Cinko, M., Sengiil, L. & Acar, M. (2008). Anasinifindaki cocuklarin
ailelerinin 6z yeterlilik diizeylerinin incelenmesi. In International Conference of
Educational Science, Kibris,(ICES’08) (pp. 23-25).

Zimmerman, B. J. (2000). Attaining self-regulation: A social cognitive perspective. In M.
Boekaerts, P. R. Pintrich, & M. Zeidner (Eds.), Handbook of self-regulation (pp. 13—-39).
Academic Press. https://doi.org/10.1016/B978-012109890-2/50031-7

tpicd.org TPICD 2022, 2(2): 72-95



